A new school year had begun at King Elementary School in Ann Arbor and we discussed our concerns with each other about the writing curriculum. Specifically, we initiated conversations regarding our teaching styles and objectives for guiding our students to leam, particularly to develop as young writers (kindergarteners in Neha's class and fifth graders in Jeff's). As educators, we wondered how we could differentiate writing instruction more efficiently to meet the wide range of social and academic needs for our students, within and across grade levels.
How could we engage our students as writers?
How could we provide one-on-one or small-group, peer support for students who struggle, or who are consistently growing, or those who highly achieve?
How could we promote community in our classrooms and strengthen social skills that would help students achieve academically?
Contemplating these questions through discussions around the concept of peer support, we discovered viable solutions and experienced some "ah-ha" moments. We sought to try something new and exciting by supporting our students as writers and as peers across grade levels. We wanted to make sure our students were engaged in learning while and we wanted to ensure that during this thirty-minute interaction students were working and learning how to meet the objectives for that day. Furthermore, we wanted Jeff's fifth grade students to enter Neha's kindergarten class prepared with specific instructions on how to scaffold learning for their buddies (Foot); and we planned to teach the students about the writing process through modeling it in our classrooms.
Other questions emerged from these plans and the core idea of cross-grade peer interactions. How should we consider gender when forming pairs? How should we address students who may be fearful of this process? How could we best pair the children to achieve the most effective support and experience? And how would we assess the development of the approach and of our students?
Objectives and Strategies
As we jumped into Writing Buddies, the key to our success was meeting regularly about the weekly objectives. We discussed strategies that would help the kindergarteners with their writing, e.g., spacing and punctuation, and how to guide the fifth graders to support the implantations of these strategies. Each session was structured to coincide with the Lucy Calkins K-5 Units of Study, which, at the kindergarten level, is primarily focused on launching writers' workshop and small moments in writing. The main focus was to support the kindergarteners during the year with particular writing objectives, and the following is a representative list.
• Spacing Reflecting on the past school year, we further discovered that reading and responding to writing ofyounger students helped the fifth graders to become proficient writers and to discover value in mentoring and develop reflection skills. In addition, they strengthened their editing and revision abilities, and they unexpectedly learned other content through these interactions. For example, Jeff observed that many of his fifth graders had learned word families that they had not previously recognized. Writing Buddies also provided community connection across grade levels, which in tum, supported leadership roles ofthe fifth graders.
We also learned the value of some of the logistics that supported all of our efforts. For example, in addition to providing students with ample writing opportunities and materials (pencils, pens, double lined paper, crayons), we found that a date stamp aided in chronologically organizing data, allowing us to track growth as the year progressed. Also, technology played a vital role in aiding in student engagement, particularly when reading or talking to the whole group. For example, we incorporated a sound system to ensure that all students could be clearly heard while sharing with the
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whole group, and we used a projector to remind students of daily objectives. In the future, we plan to use the ELMO (an overhead projector with a camera that reflects exactly what is beneath it) as a tool for sharing student samples and for student read-alouds.
Plans for the Coming Year
Next year, we plan to continue the program and guide student writers to experiment with additional genres (e.g., The short stories and novels of Kate Chopin-particularly "Desiree's Baby," "The Storm," and "The Story of an Hour," and her classic novel The Awakening-have become fixtures of American Literature, Advanced Placement, and College level Introduction to Literature textbooks and in courses across the country. Chopin's sparse yet richly ironic narrative style, as well as the subject matter of fiction (race and gender identity and women's sexual and social autonomy in the late 19 th -century), often presents challenges to teachers and their students. However, students' and teachers' encounters with Chopin's work frequently results in powerful new insights about our own assumptions about stories, society, and gender.
What specific challenges or obstacles have you encountered when reading or teaching Chopin? How did you and your students navigate the tricky terrain of Chopin's fiction? What discoveries did you make about Chopin, your students, and your own teaching? 
